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Pupil premium strategy statement (3 year plan – 2023-
26) 

This statement details our school’s use of pupil premium funding to help improve the 
attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Benedict Academy 

Number of pupils in school  163 

Proportion (%) of pupil premium eligible pupils 75% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2023-26 

Date this statement was published January 2023 

Date on which it will be reviewed August 2026 

Statement authorised by Alun Evans 

Pupil premium lead Felicity Gilmore  

Governor/Trustee lead Sharon Ferns 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 175,203 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£ 175,203 
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Part A: Pupil premium strategy plan 

Statement of intent 

Evidence illustrates that closing the attainment gap between disadvantaged pupils and 
their peers is stubborn, because its causes are entrenched and complex, most lying 
beyond the control of schools and educators (EEF, 2019). Nevertheless, strategic 
planning and assessment, alongside rigorous teaching is proven to have an impact. 

As suggested by the EEF (2019), we place Pupil Premium at the heart of the school 
effort, ensuring that it is used to lead whole-school improvements to teaching and 
learning: 

1. At Benedict, we prioritise providing staff with the very best professional 
development, grounded in evidence-based research, in order to improve 
teaching. We do this because it is well evidenced that high quality teaching has a 
proven impact on student attainment (Hattie, 2003), and understand that good 
teaching is the most important lever that we have to improve the outcomes for 
disadvantaged pupils. Weekly professional development sessions for all teaching 
staff provide them with the opportunity to develop their subject knowledge, take 
time to deliberately practice their pedagogy, and discuss and implement findings 
from academic reading. 

2. We use targeted interventions following a rigorous process of responsive teaching 
and assessment; ensuring that children’s outcomes are evaluated daily, weekly 
and termly. These interventions are used where we have evaluated it will result in 
rapid improvements in specific areas of the curriculum.  

3. We understand that Pupil Premium students are not a homogenous group, and 
that tackling disadvantage is not only about supporting low attainers. Therefore, 
we use strategies that relate to seemingly non-academic obstacles such as 
attendance and social, emotional, mental health barriers. 

4. We understand that any inferences we make from the data we collect must be 
evaluated for validity and reliability. We prioritise the inferences made following 
formative assessment, using termly Pupil Progress meetings and statutory data 
outcomes such as KS2 SATs as summative measures to make inferences from. 
External inspection frameworks, such as OFSTED, state they will not require 
information related to gaps in attainment or progress. 

Although the majority of our pupils are eligible for Pupil Premium, we recognise that there 
will be a number who are not eligible but will socially and economically struggle as much 
as those who are. Therefore, our aspiration is not to reach a point where there is no gap 
between PP and Non-PP, but instead for us to provide quality first teaching to all PP 
children every day. 

References: 

Teachers Make a Difference, What is the research evidence? Hattie – 2003 

The EEF guide to Pupil Premium - 2019  

The EEF’s ‘Closing the Attainment Gap’ 2017 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Before joining STEP Academy Trust, staff were not provided with the 
professional development to result in a consistent quality first 
pedagogical approach to be seen across the academy. The academy 
was judged by OFSTED in March 2019 as Inadequate and within the 
report it states that an acceptable level of staff professional 
development had not been met. The academy has a history of poor 
recruitment and high staff in-year mobility. 

2 Reading is the key to academic success: The ability to read fluently 
results in difficulties accessing the curriculum. If PP children leave the 
academy unable to read fluently then they are far more likely to fall 
behind academically in their secondary education. 

3 Attendance of PP children is significantly below national averages. For 
the past three years attendance has been in the bottom 20% of schools 
nationally and persistent absentees have been above the national 
average. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

High quality professional development, 
grounded in evidence-based research, is 
delivered by professionals with deep 
subject knowledge. 

All teaching staff attend 100% of 
continuing professional development. A 
consistent pedagogical approach is 
embedded across the academy. 

Staff make it a priority that all children 
have mastered the simple decoding for all 
children, above coping strategies. Where 
SEMH concerns are in place, THRIVE 
and SEND support is quickly in place. 

Children eligible for PP have attendance 
levels that are in line with national 
averages. EWO has case studies that 
demonstrate the positive impact on PP 
attendance 

PP attendance levels improve significantly  Children eligible for PP have attendance 
levels that are in line with national 
averages EWO has case studies that 
demonstrate the positive impact on PP 
attendance 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £102,745 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Additional STEP leadership 
staff deployed throughout 
school to support rapid 
improvements in teaching. 
Support links made 
throughout the trust and local 
authority schools. 

Two CPD sessions weekly 
that target rapid 
improvement in teacher 
pedagogy. One CPD 
session weekly for TAs. A 
deliberate practice model of 
improvement prioritised. 

 

Clear progression and 
development pathways 
using the STEP roadmap; 
including staff accessing 
NPQSL, NPQTL and 
NPQBC courses as 
appropriate. 

 

Bespoke and rigorous 
mentoring and training for 
PCGE and ECT teachers, 
with the support of the STEP 
Teaching School Hub and 
Ambition Institute. 

 

Instructional coaching for 
members of staff as 
appropriate.  

Ensuring an effective teacher is in 
front of every class, and that every 
teacher is supported to keep 
improving, is the key ingredient of a 
successful school (EEF, 2019) 

Sutton Trust (2014) states subject 
knowledge and quality of instruction 
as indicators of what makes good 
teaching. 

1 
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £58,060 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Diagnostic reading screening 
completed termly. 

Linguistic phonics delivered 
daily for all children and training 
for all staff.  

Daily reading for all children 
across the school. 

Interventions provided by 
teaching staff is planned to meet 
the specific needs identified in 
half termly diagnostic tests – eg. 
Simple, extended, polysyllabic 
codes, automaticity and fluency 
assessments. 

A high-quality array of texts in 
the curriculum canon, that are 
taught alongside the 
background knowledge required 
to access them in the foundation 
curriculum. This has a proven 
impact on vocabulary 
acquisition and comprehension. 

Children must be able to master 
decoding before moving to 
automaticity or fluency. 

Staff can provide targeted academic 
support, including how to link 
structured one-to-one or small group 
intervention to classroom teaching 
(EEF, 2019) 
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Identified children eligible for PP 
attend THRIVE emotional 
interventions.  

Where appropriate, support 
across the LA is accessed 
including from the Virtual 
Behaviour Service. 

Appropriate members of staff 
are trained in THRIVE. They 
support across the school and 
conduct whole-school training to 
support children’s emotional 
regulation. 

The Thrive Approach uses evidence 
from attachment theory research to 
highlight the importance of building 
trusting relationships between adults 
and children/young people that can 
evolve as the child develops in a 
way that supports the child’s optimal 
social and emotional development. 

This trusting and positive 
relationship has been proven 
repeatedly to support children with a 
range of SEND needs, and to 
motivate children to achieve their 
best at school. 
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6 

Explicit opportunities to teach 
PSHE/RSE are had through 
regular PSHE sessions. Whole 
class Thrive complements this 
with a class-wide target.  

This supports developing a sense of 
belonging for all children. 
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £39,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

HofS leads the attendance 

team. 

EWO employed to support the 
school through weekly 
meetings with the attendance 
team, parenting contracts and 
whole-school incentives. 
Where appropriate, bespoke 
plans and support is put in 
place to give all children the 
best opportunity to be in school 
every day. 

 

The Pastoral Care Lead 
supports through providing 
additional support with families 
that are struggling with mental 
and emotions health concerns, 
housing issues. Courses and 
support for parents are 
delivered in conjunction with 
Merton College. 

If children are not in school we 
cannot have an impact on their 
learning. Significant gaps will 
emerge if children are regularly 
absent from school. 

3 

 

Total budgeted cost: £175, 203 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021-2022 

academic year.  

2021-22 was another unsettled year nationally. This was following a significant change for 

the academy when in March 2019 the school was judged as requiring special measures 

and a new curriculum has been introduced when the school joined STEP Academy Trust 

in May 2020. 

Teacher assessments or professional judgements completed by the academy show the 

vast majority of children across the school eligible for PPG made expected progress in the 

year 2021-2022.  

For those children eligible for PPG in Year 6 outcomes again demonstrated a significant 

improvement on previous years. FFT data below states children with PP at Benedict 

performed significantly above the national average.  

 

 

Attendance rates remain a concern, however the strategies employed have had a 

positive impact. 

 Attendance Persistent absenteeism 

2019/20 84% 54% 

2020/21 91% 34% 

2021/22 91% 33% 
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During the last academic year, the EWO has had weekly meetings with the HoS where a 

strategic agenda is set, and actions are agreed. This includes children that are absent and 

late, and reflects on persistent and near persistent absentee children. All information is 

then updated on CPOMS and sent to DSLs.  

A logging spreadsheet has been introduced for admin re attendance e.g. letters home for 

lates/unauthorised absences and incentives used to improve lateness, for example 

breakfast bagels introduced; working with the National Schools programme.  

Coffee mornings, introduction letters and messaging has taken place with stakeholders 

regarding the importance of attendance. Additional training has been provided to the 

attendance team around supporting children who are persistant absentees, and looking at 

the push/pull factors of being at school versus staying at home. 

Assemblies remain in place with children highlighting our Benedict ‘way’ and the 

importance of attendance and being punctual. Positive attendance incentives have 

introduced including ‘most improved’ and ‘role model’ post-cards/certificates are given 

each half term. 100% term badges and 100% year pins have also been introduced. Weekly 

celebrations are had for classes with 100% include. 

Benedict’s attendance policy has been reviewed, and the strategies and procedures 

positively commented on by the Merton EWO team and WPA. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

N/A  
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Further information (optional) 

N/A 

 


